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ABSTRACT

As a practitioner in the educational field, haviagleep understanding of assessment principlesy&dhematics
teacher is a must. Their perceptions toward assessmrinciples and its applicability can influentkee way they
teach.The purpose of this study was to investijse perceptions toward assessment principles #uair tendency in
choosing assessment instruments. In this case,gshalgubject involved where one high school teaghé one secondary
school teacher. Major methods in this study werepd@terview and classroom observations. The assassprinciples
used was adapted from Manitoba Education and TnginiResults Showed that even though teacher uadershe
assessment principles and its importance well,itif@ementation and application in real classroorarléng were still
inconsistently applied. The tendency in using taflshe traditional assessment instrument that adgess student’s
cognitive rather than their effective and skill wetdl high. The difficulties and influence factas$ the implementation
were also revealed. Some practical suggestionsoontb apply the principles in mathematics learnimgre presented in

this study as the recommendation
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INTRODUCTION

The introduction of the paper should explain theure of the problem, previous work, purpose, and th

contribution of the paper. The contents of eacli@eenay be provided to understand easily abouptyeer.

Apart from having a good skill in teaching, haviagyood capability in assessing student’s learnlag ane of
the basic things the teacher must acquire [1]. @rieday’s challenges for the teacher is how toleamning assessment in
a more dynamic way. Assessing student by using stasessment (static tools, strategic, purposes) will only give the
same result of student’s level of knowledge withaoy potential improvement. This action implicifiidge student’s as a
static learner without any possibility to improvewithout any potency to get the higher achievenjghtBy applying a
more dynamic assessment gives advantages for éathdr and students. A teacher can improve thejrofideaching

during the learning process and the student’s deed to suffer any difficulties in learning anydger.

Today’s educational curriculum around the worltrying their best to serve a better assessmerat fatter result
and improvement. Some changes and concepts wdteahdi analyzed for that purpose. Today's assessfoens has
changed from only assessing student’s knowledgassessing student’s attitude and skills. Spedifich assesses their

character development. Authentic assessment isobrie newest concepts of assessment that bringeotional
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assessment to more effective assessment for theetury. The authentic assessment also becoméstagncept of
assessment in Curriculum of 2013 implemented imedia. The basic focus in 2013 curriculum is tangfe the previous
assessment, perception from assessment as thagclafsiearning activity to the assessment of leagnassessment for

learning, and assessment as learning.

In fact, the implementation of authentic assessnremhathematics was still far from expectationwhs still
difficult for teachers to plan a suitable assesgrirestrument for instruction, subject material, dadyet the students must
achieve [3]. Implementation of learning assessre®econdary school grad& # Sleman Yogyakarta was categorized
as low quality because the competence qualitielsnofvliedge, skill, and effective was still poor [#nother research
showed that factors behind the barriers in impleémgrauthentic assessment were the lack of teashbegativity, students
incompatible character with the assessment desirenough time, and the lack of assessment t@jBh Basically, all
of the factors the teacher stated was already sinoe the beginning. Those factors were alsae¢hson why Indonesia
Changed their curriculum™imes[6]. It gives the researcher a big questidmat is so hard from authentic assessment and
another concept that the teacher suffers when aggply? Is it really because of the complexity betassessment or
because the teacher has given up to do their Bhéstthwhile, Indonesia government has provided spéeiad and
programs for teacher quality improvement [7]. Iisitboecause of the assessment itself, then thesaseat module should
be analyzed and revised further so that the thétsythe practical expectation. But if it's becauseteacher’s lack of
motivation, then we need to find the reason beltirmhd fix it. Researcher guessed that teacher'sgpéion toward the
basic concept of assessment was one of the fadtbesassumption went further that teacher’s peigetiso influenced
their tendency in choosing types of assessmens tiooimathematics learning. That's the reason why $tudy was

conducted. A basic concept of assessment this stwdgtigated was the principles of assessment.

As the basic foundation of assessment, having demyagnderstanding toward its principles shouldubgently
for a teacher to have. Implementing principles sfessment are on th8 st of authentic assessment purpose in 2013
curriculum after to train the student to be a learto train a student’s skill to apply their knedge, and to give students a
chance to face a real life problem. Even if theegoment doesn't really means that those lists sethan priority, it still
gives the assumption that assessment principlesnatenecessarily needed to be understood firsybdahis is also one
the reasons why the research about principles sdsament is still a lack of number meanwhile theeaech about
authentic assessment, formative assessment, etdeaeloping. It's quite problematic when the teacthould implement
all of assessment technique and tools with jusipedicial understanding of its principles. Thestance of principles is as
a guidance for the teacher when they're havindatlifies in applying the assessment. When teadeetsstuck doing an
assessment of some subject material, they can ¢gjo tbathe principles and rearrange what aspect Wyt to assess
through that subject. If the teacher doesn't strfmmpdation such as the principles, it'll be diffitfor them to creatively

arrange a fithess assessment for classroom learning

Implementing assessment principles in learningviiets somehow not as easy as the theories teleéds
teacher’'s deep understanding to insert those ptexiin every single aspect of teaching and legrprocess. But once

teachers understand it strongly, it'll be easytfam to modify the assessment to fit the studemdsstructions.

National Council of Teacher of Mathematics suggektt assessment should promote mathematics véith it

importance and accommodate a helpful informatiarbfath students and teacher.Therefore, NCTM sesixeprinciples
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of how mathematics assessment should obtained eTgroxiples are:
» Reflect the mathematics that students should kmalba able to do;
* Enhance mathematics learning;
* Promote equity;
* Be an open process;
» Promote valid inference;
e be a coherent proce$8]

Indeed, those principles were created in 1995.itBustill suitable for today’s mathematics leargiassessment.

The development is on how it can be a real actiaeal classroom learning.

Assessment principles applied in 2013 curriculum assessment of learning, assessment for learaimg),
assessment as learning. From this, authentic assassformative assessment, summative and diagnastsessment use
as a guide for assessment practice. Since 2018wumn target is to adapt students into real lifelglem along learning,
teaching and learning process in the classroomidlamtain not only about specific subject but alfiwer relevant aspect.
Students should learn not only mathematics contamritalso another problem or knowledge related.ttt also should
develop not only student’s knowledge, but alsorth#itude and skills. Thus, understand generalggles of assessment

not only on mathematics, specifically is a mustrf@athematics teacher.

One of assessment principles that is acceptedasgfaime best is nine principles of assessmensdslearning
and inform instruction developed by Manitoba Edigatand Training [9]. Since the first developmemt ©998, the
assessment principles keep revised and developad.those principles are suitable for English, argthematics, and
some other subject. They also developed indicdtmreach principle to make it easy to be implemeérite the real

teaching and learning process. Below are the eafiemof nine principles of assessment.
e Anintegral Part of Instruction and Learning

Assessment should go in line with the strategy mmaderial used. It should also direct to the godirge and
imply the definite purpose. Thus, the strategy,jettbmaterial, learning media, assessment,planring, other learning

aspect can support each other to achieve the tdmgétacher set.
» Continual and Ongoing

Assessment shouldn’t be seen as a closing of lepattivity. Assessment should be seen as a péas learning.
Once the learning activity starts, so does thesassent. It happens from the very beginning of liegractivity until the
end. Assessment also inseparable part of learmisiguction. A good assessment is an assessmerniitthdte learning

material, method, strategy, etc. This way, it cave @ meaningful value for both students and teache
e Authentic and Meaningful Mathematics Learning aroh@xt

Assessment should be able to build a strong reldteween previous knowledge and current knowletdgadso

need to give an essence to student, to train stddeimg an authentic problem and solving it by Igjmg the knowledge
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they have. Assessment should also reflects stuatdnal achievement. Also, it influenced studentiaal thinking skill

in positive way [10].
* Collaborative and Reflective Process

It should invite student to reflect and collaborsdgether to make the learning becomes meanin@iving a
feedback or reflection to student doesn’t havedaalbne at the end of learning process. It'll beaife when it's done
whenever it's needed during the learning procesk 1 also encourage teacher to build a commuitinatith parents to
control the student’s learning activity at home20B13 Curriculum, teacher should collaborate widssroom teacher and
counseling about student’s evaluation. Having dgssional learning community consist a group ofheatatics teachers
can improve teacher’s capability in doing asses$rard learning [12]. Sharing, discussing, and cocing assessment

set together will be more effective rather thamgdat alone.
» Multidimensional Incorporating a Variety of Task

Since there is variety aspect in mathematics desiiuneeding to learn, the learning itself needsytec with
varied aspects especially real-life aspect. Thenagsessment used should be rich in vary baseldededrning strategy

and the goal set.
e Developmentally and Culturally Appropriate

Assessment applied should fit with the studentsettjomental state, promote multi-diversity in stotaltural,
and language. The eacher shouldn't promote theoldadyy through learning and assessment, they shenddurage

students in a neutral state.
» Focused on Student’s Strengths

In heterogeneous class, the teacher need to knalergts ability and potential. For that, the teaoten arrange
the most suitable assessment that can improve ratadebility and develop student’s potential aspedthe assessment
should also be based on not only product but dsgtocess. Giving a feedback such as awarendkestion, praise or
respect toward what the student has done, no matterlow or high the quality is, can build a selfefe and motivate

their learning and self-construction [13]
» Based on How Students Learn

Use the current learning theory with a variety @dirhing strategies, models, tools, and purposes.t@écher

should flexibly serve a learning activity and assesnt in a way the student can learn effectively.
» Offer Clear Performance Target

The focus of achievement in assessment is not bypadng the student’s result with another, but wtikir
previous achievement. So assessment should suppmtents to win overtheir previous level. It'll ate a healthy
competitive environment. The goal setting can ketegether with the students. This way, their sesfsbelonging and
responsibility will increase. They’ll know what tio to achieve the clear target they set by therasekurther purposes of

the assessment were to motivate students to leara 4]

From the description of nine principles above, #lear that having a good understanding towardsassent
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principles lead to a better assessment practiceachiers know what they need to do to form a gom@sasnent in
classroom by relying on what they believe aboupitaciples. In the end, this understanding leadthé teacher decision

in choosing what kind of assessment tools theyiagyto use.

Another important part in assessment is the ingtnimased. There are many types of assessmentthatlhave
been developed till now. Those tools are categdraetwo groups; tools for traditional assessmadtevaluation and for
alternative assessment and evaluation. Open-ested, answer, true-false, multiple choice, aregatieed as traditional
assessment and evaluation tools because it onliséscon student’s cognitive aspect. Meanwhile Blatfperformance
task, project, concept maps, structured grids, wasdociation, descriptive branched trees, selfuati@n and peer
evaluation are categorized as instruments of @tam assessment and evaluation [15]. Those catagjon was based on

social studies.

Specifically, Alternative assessment tools in mathgcs learning are any form assessment that esjgiudents
to answer the task by using their own understandimgord. It encourages students to actively casstiheir knowledge
rather than only do some recognition activity. Qufethe tools for alternative assessmentaighentic assessment,

performance assessment, portfolios, exhibitions)atestrations, journals, technology-enhanced itetes,[16]

Another way in categorizing assessment tools isdas classroom assessment method classificatiethdds of
assessment are classified as selected-responsetrumbed-response, teacher observation, and thderdfa self-
assessment. Selected-response methods, sometitieeks algiective tasks, ask students to give the bestver over a
certain possible answer served. Usually there Ig @ncorrect answer for each question in this meéthGonstructed-
response methods require students to answer théyassing their own word or opinion. This methadien seen as a
semi-subjective method because somehow the stsdanswer may be vary. Teacher observation is oneoimost
familiar assessment methods for teacher even ththeghdon't see it that way. Mostly, consideratianplanning next
learning activity or in making a test for studest based on teacher observation in the classrod.|dst method is

student’s self-assessment. It can be used as tothelp students reflect their own level.

Today'’s teacher still tends to choose traditiorsaslegssment tools that mostly focus on cognitive kedge rather
than alternative assessment [15]. One of the reas@mybe their lack of experience in using the a#téve or their lack of
understanding of assessment conception. The pugfodes theory is to investigate the proof of txesumption of the
theory above about teacher perception toward assegsprinciples and their tendency on choosing ssssent tools.
Perception here is talking about teacher’s undedstg and implementation of assessment principteslassroom

learning.
RESEARCH METHOD

The subjects of this descriptive qualitative studgre 2 mathematics teacher, one teacher from puidic
school, one teacher from private secondary schdw. Instruments used to collect the data were rdass observation,
deep unstructured interview, and documentation.r&heere two major data in this study, teacher’scegtion of
assessment principles and assessment tools thieetsagsed in the learning activity. Another additibinformation
conducted through an unstructured interview. Tliécator of assessment principles used was adopiedriine principles
of assessment constructed by Manitoba EducatiorTamding.The list of Assessment tools was adoftech questioner

constructed by Caliscan [15] with some minor madifion.
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RESULT AND DISCUSSIONS

Results

Classroom observation was held 4 times for eaathtga Teacher A is from public high school and ead is
from private secondary school. Generally, bothhef teacher used the same learning strategy, tekdtering and class
discussion. But teacher B still used another wariétstrategies such as worksheet based group sdigoy independent
learning in library, mini project, etc. As an opegi both of the teacher gave instruction about ritthey’re going to
learn and the target. During the study, both oftdeeher often gave some problem to be solved dgtidents. The ones
who answer the problem and write it on the boand geit rewarded. Teacher A gave different levelseafard between
students with the right answer and the wrong oneamivhile, teacher B gave the same reward for ah@fstudents who
answer the problem, whether the answer is wronggbt. Both of the teacher always evaluates thdesitls answer in

front of the class to ensure that the student’'slgotright understanding.

Assessment tools used by teacher A were multiptéceh short and long answer test, attitude scald,veord
descriptive. Attitude scale was made, along witdrréng plan. But not all of the attitude scale ubedause of time and
condition factors. Assessment tools used by teaBhesere short and long answer test, multiple choatétude scale,
presentation, portfolio, word description and olsagon form. Both of the teacher showed their assest instrument on
the lesson plan. Both of the teacher used the shawign for each attitude scale, they're going &ess, the differences
were on the indicators. In public high school whetteacher At work, duration of 1 hour of learnimgs minutes and start
at 13.00 PM until 15.30 PM. Meanwhile, in a privat&ldle school, the duration of 1 hour of learnimas 45 minutes and
start at 7.00 AM.

From interview, teacher A told that she rely onrgday assessment more than test or final exam.b8heved
that everyday assessment is more valid and showetieability of the students, especially for atli¢ and skill aspects.
This opinion was agreed by the teacher. They usednd role and task for everyday assessment Botb. of the teacher
used the same test instrument for classes wittsdinge level of ability. For those who are failing thee test, will get
remedial such as retest or a task. Teacher A fdcasebuilding student’s mathematical ways of thigkivhile teacher B

focused on the building student’s character thromgkhematics learning.

Teacher Perception toward assessment principlest@wid ware collected by interview and documentatio
method. Toward the first principles, as an integrait of learning and instruction, teacher A untierding that learning
and assessment should give a meaning to studdmso®rected the student’'s wrong concept, awara their lack points
in solving the problem. Teacher A also emphasibedstudent to focus on the target set. TeacheliBvied that to start a
new lesson in mathematics, she needs to ensur¢hthatudent’s prior knowledge is homogeneous. élvays gave the
students an introduction task as a brainstormihg. rEsult of the task was used to determine wieastildent need to learn

the lesson effectively.

Seeing assessment as an ongoing and continue giraggeacher A basically did the assessment duaniabafter
the lesson. She rarely did some pretest to startliss. Teacher B did assessment before the lesspif the lesson if the
first meeting of new material, especially if thencept is new to the students. During and aftercthss, teacher B used

rewarding rule, observation, task, etc. for assessnools.
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Both of the teacher stated that they understandahearning should be meaningful to the studeeticher A
focused on students’ mathematics way of thinking @acher B focused on the student’s characteh 8fothem believed
that not all of mathematics lesson can be connesidd everyday life and its application. Therefotieey rarely used
contextual problem during the lesson. Both of #echer made test question based on the studevelsiethe classroom,

the classes with the same level of ability will get same test.

For the 4' principles, assessment as collaborative and tafeeprocess, teacher A didn't do collaboratiorlyful
She didn’t communicate with parents or counseleacher. She didn’t discuss the learning target thithstudents. It
means she didn't involve the students into it. Tmy collaboration she did was with another mathtiaaateacher
discussing about the assessment in general maticsnideanwhile, teacher B stated that to do assasisand evaluation,
she discussed it with the counseling teacher amdehmom teacher. The teacher didn't collaborateagsessment with

parents directly. Collaboration with parent will dene via homeroom teacher.

About multidimensional principles, teacher A tendeddo learning and assessment statically. She researd
rule, observation form, task, and final test. Sfagesl that she rarely connected mathematics lesgbranother subject or
everyday life because mathematics lessons in kibbat mostly contains abstract subject. For herséhmaterials were
hard to be applied in everyday life. Teacher B ghat connecting mathematics lesson in real lda belp students
understand more. She tried to give some examplestdbe use of learning mathematics in everyday Eut for some
abstract subject, such as algebra, she felt it ttambnnect it with contextual aspect. Usuallyhi first meeting of new
material, teacher B gave the students a task t@ somi observation about the material they're gdimdearn. The task
can be literature, observation in library or enmireent observation around the school or their horhés way, teacher B

tried to make student’s prior knowledge become tganeous.

Teacher A said that she didn’'t know all of her stud individually. She didn't have enough time toat and the
number of students in class was too much. Thuspekier used student’s background or culture inngirey assessment.
She saw a student’s level as general in classneteat a test for them. Since the number of stigdenteacher B class
only 20-25 people, she knew all of her studentgifipally. From that, she can give a task for studespecifically based
on the student’s background. She also can use&rgtacdbackground in the classroom learning to gveneaningful

learning for them.

Instead of focused on student’s strength, teachended to emphasize student’s weakness. She atvalent’ to
be careful on some step where they usually stripfee has never supported student’s strength riengia. She rarely
praised student for their effort in learning orvéod the problem. Meanwhile, teacher B stated #ieg always gives a
reward for every effort the student did and givefarcement whenever the students did somethinqigviar bad. It also
reflected in classroom observation.

Since teacher A only run the learning activity istdty, the assessment she used only based orolvergs view.
She believed that the assessment tools used villwas the most suitable and effective one. She'tdidan to change it
except the condition and policy from school chand#iie knew that students have different way inniiegrand different
condition to learn effectively. But the conditioow didn’t support to fulfill it well. Meanwhile, adast meeting on every

term, teacher B gave questioner to the studentstabeir opinion toward 1 term learning.
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The result of the questioner will be used by teaghéo consider and plan a better learning actifatythe next

semester. It shows that the teacher B at leasb fitgxibly fit their way of teaching with the wayer students learn.

Generally, both of the teacher didn’t serve a cpgaformance targets in their assessment. Theytdithtuss it
with the student, asked them their agreement aheutssessment rule. They only explained the legumirrpose, give the
task or other assessment tools without explaintmg target or scoring rubrics in a detail way. TeachA see an
achievement as the student’s ability to give theem answer, meanwhile teacher B see achievensestudent’s effort

and willing in learning.
DISCUSSIONS

From observation and interview, it is shown thaicteer A mostly focused on assessing students ¢ogrithe
assessment tools used mostly for cognitive asptiard rule teacher A applied in classroom learm@ictyvity used to
assess student’s knowledge only, the correct angaterthe highest reward. It's contradict with tomcept of meaningful
mathematics learning stated by teacher A. She thaidthe purpose of mathematics learning she disl iwaconstruct
student’s mathematical thinking skill. But the assment, teacher A used didn't reflect that purpaisall. It means that
even though the teacher A understand the assespnirgziples well, she didn’t use it as a basic fdation to construct an
assessment. The assessment, implementation itdalf ceflect the concept of assessing the 2013iculum served. In
her opinion, applying a dynamic assessment by usiagyariety aspect and authentic assessment wddddo. Besides,
dynamic assessment should be supported The faaffexting it were the duration of 1 hour of leamgpinhe number of
students in class, the difficulties and amount @thematics material in 1 term/semester, classroonditon. Those
factors were also the reason why the teacher Athenassessment statically without any variationngorovement.
Assessment tools she used also static and mostigofmitive aspect. Meanwhile, teacher B did reatizat applying a
good and authentic assessment is hard to do. Tiheigdes itself somehow wasn’'t something that ettsye done in
mathematics learning. But she still tried to rureasessment as good as she can. She didn't giwe tlne inhibited factors

in assessment.

Understanding assessment as a part integratedeaithing and instruction, means that teachers gtalet that
specific material needs specific strategy and negecific assessment method for it. Apart from tlifficdlties in
designing it, its teacher responsibility to makeedfort for it. This principle can be collaboratedth the 7' and &'
principles, assessment based on student’s strangthow students learn. Learning activity shoultde'ttonstructed based
on what the teacher wants, but based on what tltests want and need. The teacher also can diiteissssessment
method with the students or other stakeholder detie class. This way, the teacher will know hbeirtpoint of view.
Involving students in decision making can motivéitiem to responsibly fulfill the decision made. Isa makes the

students know the target of the learning clearherthe ¥ principles fulfilled.

Indeed, it is difficult to do an ongoing and coniith assessment, especially if the duration is temtsand the
number of students in the 1 class is too much.da#lgithe teacher doesn’t have to do the assessofidrdrself. She can
modify it by using self-assessment or peer assassi@ace the teacher has self-observation form tab@spect, she just
needs to ask the students to fill the form after ldarning activity and use peer assessment agyt@ion. Another

problem arosen is it cost money for printing a lot.
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Applying multidimensional principles of assessmesit, principles, doesn’t mean all subjects in mathecsati
should be related to everyday life. But at ledw, students need to know what is the meaning bébarding mathematics
subject. It's also in line theé%and &' principles, authentic and meaningful learning, antturally appropriate for students.
The teacher can use questioner to know studentlsgbaund anything related to them. She can usedteate a learning
environment that is close to students. The itYleggthem an impression toward the learning and nitag@ved in memory

longer.

Teacher tendency in using only multiple choice ahdrt/long answer test for summative assessmer again
showed the teacher still lack of willingness omgsa variety types of assessment tools. Askingestih make a problem
and answer it by themselves, using open-ended gmgbhatchmaking test basically is still applicaiblédor mathematics
assessment tools. Asking students to make a 1 sheatmmary about today’s learning can be one efwhys to assess
student’s knowledge, difficulties, and opinion. liummary sheet also can be used as a consideirajiwaparing next

lesson.

Teacher A stated that 30 minutes as 1 hour leamnwigynot enough to deliver all subjects in mathesaf hat
duration was also the reason why some principle& ba implemented well. Meanwhile, cognitive psgtdgy said that
the duration of focus of someone is 3 minutesx &ge high school students with age 15-18 yearstbkir focus can last
45-54 minutes. 30 minutes is far from that. It ne#rat the classroom learning has a higher poggibil be effective if
it's prepared well. The problem is on how far teaaher try to prepare the learning and assessmearffextive as it can
be. On the other hand, 2013 curriculum has ruled thhour of learning is 45 minutes with toleraficeninutes. So

basically it's also the school responsibility tkhanging the policy can affect the learning qualitgstically.

As a whole, both of the teacher has a differerudi toward their perception in assessment. Teakleaw an
assessment as something troublesome and hard et in mathematics learning. She knew the essehmaking a
good assessment, but she didn't give any effofflaging the obstacle of its implementation and kdemg the static
assessment. It showed that her perception leadsgative belief and didn’t motivate her to improMeanwhile, teacher
B has shown a more positive motivation regardingpegception toward assessment principles. Evengihahe knew it
was hard, she still tried to conduct the best assest as well as possible for the sake of her stadén the end, this
positive motivation leads her to keep implementsassient principles in classroom learning. And édketo a better

authentic assessment well.

Indeed, applying a variety of assessment in matltiem@ not as easy as in another subject. Theraabst
components make it harder to do. The existencbeptinciples is no other than as a basic founddto the teacher to
start all of assessment activity. The teacher aarback to the principles once she feels it hardr@ange a suitable
instrument. It doesn’t mean that all of principt®uld be applied simultaneously. But the existafdts essences should
be kept

CONCLUSIONS

As the basic foundation of practicing assessmestlol mathematics learning, having a mastery nstateding
of assessment principles is a need for the teather.also a teacher’s job to develop their crégtiin designing an
effective and diverse assessment. No matter hoat ghee assessment theoretically, without the tgachpability to

implement, it still won’t help the learning devetopnt. Teacher obstacle in constructing a fithnesesssnent integrated
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with learning model and instruction can be solvgdrbproving their understanding toward assessmentiples. Having
a positive perception toward its principles enalelgchers to be more positive and motivated to detter assessment

activity.

Although both of the teacher understands the inapog of a good assessment for students’ learniy; t
perception and motivation was the ones that leathtbn how big their effort on serving students blest assessment
facilitation. In the end, it's not only about howellva teacher understands the assessment conagjits mbout how bigis
their motivation in serving the best assessmentttier sake of the student. This motivation leadsnthe action of

implementing the assessment as well as possible.
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